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PREFACE  
 

‘Learners need endless feedback more than they need endless teaching’  

- Grant wiggins, Less teaching and More feedback ? 

 

       Learning is a beautiful accident which takes place at some point of time. But the learnt 

knowledge needs clear expression and meaningful interaction for further reconstruction of 

knowledge. The construction of knowledge is tested not for judgments but for improving the 

facilitating skills of teachers. Thus evaluation is being conducted regularly. Evaluation and 

assessment frameworks have no value if they do not lead to the improvement of 

classroom practice and student learning. Securing effective links to classroom practice 

is a key policy challenge in the design of evaluation and assessment frameworks. Thus 

there is an attempt by our DIET faculty to have reflection based up on CSAS results.   

We are thankful to our Secretary, Our CPI, Our SPD and Director DSERT for taking up this 

initiative of providing such a wonderful programme. We also express our gratitude to TE cell 

of DSERT for dedicating a part for this study during 2019-20. 

    Dr Hariprasad. G V and Ashwin C R faculties of DIET, Shivamogga have accepted this 

responsibility and dedicated themselves for coming up with this report in the last moment by 

working day in and day out. I congratulate her and also thankful for completing this study on 

time. Also I express my gratitude for all the faculty members of DIET who helped to complete 

this study. 
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Introduction  

While the Right to Education Act ensured access to education for all children, there is a 

felt need to improve the quality of education and service delivery. Data from 

assessments such as the National Achievement Survey, Census Based Achievement 

Survey and the Annual Status of Education Report reinforces the need for system-level 

interventions across the school education system, with a focus on improving grade 

level competency and ensuring that India’s schooling system delivers on learning 

outcomes.  

        Quality school education is a function of a targeted focus on learning outcomes, 

efficient governance structures, provision of necessary infrastructure and ensuring 

equitable academic opportunities. The census based surveys also provide bases for 

creating such structures in a symbiotic ecosystem, these structures must converge with 

efforts across the Government to evolve an education landscape which resonates with 

the ideals of a youthful nation and which realises the potential of every single child 

across the state. 

NAS 2017 is designed as a school-based survey of students enrolled in Std III, 

V and VIII in government and government-aided schools. It is a grade-level assessment 

based on class-wise, subject-wise learning outcomes developed by NCERT.20 The 

attainment of learning outcomes in terms of competencies was tested. These learning 

outcomes have been incorporated into the central rules for the Right to Education 

(RTE) Act21 in 2017, to serve as a guideline for states. 

NAS covers rural as well as urban districts of India. NAS 2017 is a school-based 

nation-wide survey and focuses on Std III, V and VIII. While earlier versions of NAS 

involved sampling of districts at the state level, districts served as the basic sampling 

unit in NAS 2017 which included nearly all districts of India. In each district, a fixed 

number of schools, 25 for each class were sampled using the Probability Proportional 

to Size (PPS) method. Within each school, 30 students from any one section of the 

class were selected through random sampling.  

NAS 2017 was implemented in 701 districts across 36 states/union territories. It 

covered a total of 2,121,173 students from Std III, V and VIII. A total of 116,534 

schools were surveyed. Previous NAS surveys had a much smaller sample size. Cycle 

3 of NAS included around 4.2 lac students from elementary grades. NAS 2017 also 
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collected background information on schools, teachers and students with the help of 

separate questionnaires. A total of 287,393 teachers were covered during NAS 2017. 

NAS assesses grade-level competencies. Students are administered grade-specific tests 

based on class-wise, subject-wise learning outcomes developed by NCERT. These 

learning outcomes have also been incorporated into the central rules for the Right to 

Education (RTE) Act in 2017, to serve as a guideline to states. The range of learning 

outcomes assessed by NAS 2017 varies with class and subject. The test instruments of 

present National Achievement Survey (2017) are competency-based and linked to 

learning outcomes recently developed by NCERT30. NCERT developed two sets of 

test forms for each class, and the duration of the NAS test was roughly 2 hours. 

Students of Std III and V were required to attempt 45 questions on language, 

mathematics, and EVS. Students of Std VIII were required to attempt 60 questions on 

language, mathematics, science, and social science. 

In India, NITI Aayog's vision and strategy document, Three-year Action Agenda 

(2017-18 to 2019-20), seeks to orient the system towards outcomes and implement a 

time-bound program with focus on ensuring that all children attain basic skills. 

Focusing on quality education, the central RTE (Right of Children to Free and 

Compulsory Education Act 2009) rules have been amended in 2017 to include class-

wise, subject-wise learning outcomes for all elementary classes and also prepare 

guidelines for putting into practice Continuous and Comprehensive Evaluation, to 

achieve the defined learning outcomes. All of this indicates a clear global and national 

mandate for quality education, in general, and for improving learning outcomes in 

particular. 

Performance in schools is increasingly judged on the basis of effective learning 

outcomes. Information is critical to knowing whether the school system is delivering 

good performance and to providing feedback for improvement in student outcomes.  

“How can assessment and evaluation policies work together more effectively to 

improve student outcomes in primary and secondary schools?” 

Evaluation and assessment of students, teachers, schools and education systems.  

     Many countries test samples and/or all students at key points, and sometimes follow 

students over time. International assessments such as PISA provide additional 

information and useful external comparators. Some countries also use inspection 
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services to evaluate teachers and/or schools and teacher evaluation is becoming more 

widely used. In all countries, there is widespread recognition that evaluation and 

assessment frameworks are keys to building stronger and fairer school systems. 

Countries also emphasize the importance of seeing evaluation and assessment not as 

ends in themselves, but instead as important tools for achieving improved student 

outcomes. 

Assessment programs, of themselves, do not improve learning outcomes, but they do 

provide information so that policy makers, school principals, teachers and other 

stakeholders can develop appropriate policies and programs to improve students’ 

learning. They also enable policy makers to better identify the kinds of professional 

learning and resources needed by school principals and teachers. 

The effectiveness of evaluation and assessment relies to a great extent on ensuring that 

both those who design and undertake evaluation activities as well as those who use 

their results possess the proper skills and competencies. This is crucial to provide the 

necessary legitimacy to those responsible for evaluation and assessment.  

Since evaluation has strong stakes for the units assessed and since school outcomes 

heavily depend on individual relationships and cooperation at the school level, 

successful feedback mechanisms require particular attention to developing 

competencies and defining responsibilities in the evaluation process. 

In addition, competencies for using feedback to improve practice are also vital to 

ensure that evaluation and assessment procedures are effective. Assessment for 

improvement requires the inclusion of actors such as teachers in the process of school 

development and improvement. As a result, for instance, it is pertinent to include 

training for evaluation in initial teacher education alongside the development of 

research skills. Similarly, the preparation to become a school leader is expected to 

include educational leadership with some emphasis on feedback mechanisms. 

Particular groups such as inspectorates are also in a good position to engage in 

modeling and disseminating good practice in areas such as school assessment and 

teacher appraisal. 

Evaluation and assessment frameworks have no value if they do not lead to the 

improvement of classroom practice and student learning. Securing effective links to 
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classroom practice is a key policy challenge in the design of evaluation and assessment 

frameworks. 

Evaluation and assessment frameworks will not be able to improve student learning if 

they are not accompanied by appropriate incentives to motivate change and provide 

focused support for teachers in classrooms. Indeed, the focus on improving linkages to 

classroom practice is one of the most critical points for designing an effective 

evaluation and assessment framework. 

Aligning educational standards and student assessment in standards-based systems, 

which are increasingly common across countries, governments set standards for 

student attainment, clearly defining the knowledge and skills students are expected to 

have attained at different stages of their education. The curriculum covers the 

objectives identified in standards, and student assessments focus on attainment of 

standards. The core logic of standards-based systems rests upon the alignment of these 

key elements. If the assessments do not well match the curriculum and the standards, 

then results have little value in judging how well students are learning and in 

diagnosing school or student needs. 

Hence, policy needs to give considerable attention to sound strategies to assess 

performance against standards. Part of the strategy may consist of developing large-

scale standardised tests - with a high degree of validity (i.e. the degree to which 

assessments and evaluations measure what they are intended to measure),  

- Reliability (i.e. the consistency and stability of results across student populations)  

- And usability (i.e. how policy makers, school leaders and teachers make sense of and 

respond to assessment and evaluation results).  

Another possible strategy is to develop teacher capacity in assessing against 

standards, provide detailed guidelines on marking assessments and strengthen 

moderation processes between teachers and schools. 

External assessment refers to standardised examinations that are designed and 

marked outside individual schools and normally take the form of a written test. The 

major advantage of external assessment is its high reliability. It ensures that all students 

are assessed on the same tasks and that their results are measured by the same 

standards. Moreover, external assessment is usually conducted in supervised conditions 

which ensure that the work being assessed has actually been done by the student. 
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However, external assessment is often criticized for having lower validity than 

teacher based assessment. It tends to be in the form of a written test under supervised 

conditions, so that only a limited range of curriculum goals can be covered. It can also 

have detrimental effects on teaching and learning. The risk is that teachers may end up 

focusing on test-taking skills, especially when high stakes for their students are 

attached to the test results. Teacher-based assessment refers to continuous assessment 

that is designed and/or marked by the students’ own teachers. It is conducted internally 

in the classroom and counts towards a final grade or evaluation of the student. Teacher-

based summative assessment may include different types of assessment such as 

teacher-made tests, classroom-embedded assignments, project work and portfolios.  

Typically, teacher-based assessment is presented in the literature as having higher 

validity than external assessment. Due to its continuous nature, teacher-based 

assessment often allows for important achievements to be measured that could not be 

captured in a final examination, such as extended projects, practical assignments or 

oral work. 

However, teacher-based assessments are often perceived as unreliable. Test 

items and grading standards may vary widely between teachers and schools, so that the 

results of internal assessment will lack external confidence and cannot be compared 

across schools. There might also be a high risk of bias in teacher-based assessment, i.e. 

the assessment is unfair to particular groups of students. This indicates that a 

combination of teacher based and external assessments would be most suitable to 

ensure maximum validity and reliability. Learning outcomes that can be readily 

assessed in external examination should be covered this way, whereas more complex 

competencies should be accessed through continuous teacher-based assessment. Also, 

strategies to improve the reliability of teacher-based assessment include using scoring 

guides, negotiated scoring criteria, external benchmarks, training for teachers, multiple 

judgments and external moderation. Another approach is to develop on-demand 

assessments, where teachers can draw from a central bank of assessment tasks and ask 

students to take the assessment when they consider that they are ready to support 

school principals and teachers in evaluating their effectiveness at the school, class and 

individual student levels, in order to identify the best next steps for teaching and 

learning, and appropriate interventions where necessary. 
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 Ensuring that all stakeholders, especially school principals and teachers, are 

making better use of data both to measure student achievement and growth, and 

to evaluate the effectiveness of teachers’ methods and school programs. 

 The resulting reports provide teachers with diagnostic information for individual 

students and groups of students. 

 Enables school principals to generate a school-level report to review overall 

school performance and enables teachers to generate class-level reports to 

review student outcomes by class and subject, and by student and subject. 
 

1. OBJECTIVES OF THIS ACTION PLAN 

         Any assessment provides insights of present trend, the position and also 

comparison with other assesses. Assessments themselves will not give results, but they 

provide the direction in which one has to plan, and also focuses certain areas in which 

the system has plan and work. Thus this report has certain following objectives for the 

action plan. 

1. To identify the low performing areas in each subject 

2. To come up with diagnostic measures for such low achievement 

3. To find the probable strategies for enhancing achievement of Los.  

 

2. OBSERVATION OF RELATEDLITERATURE: 
 

1. Whether the students tested by NCERT were educated in government or 

government-aided schools did not affect the average scores across both states. 

The average scores remained largely similar in each subject for government and 

government-aided schools and never had a gap of more than five percentage 

points. 

2. Staying in cities isn’t helping urban students It appears various factors, such as 

economic development and easier access to education centers, have not proved 

advantageous for urban students. 

Overcrowding in classrooms means less attention can be paid to the specific needs of 

each child, disruption increases and social dynamics are affected when the number of 

pupils grows.  
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3. In 2006, a study by the Azim Premji Foundation, which sought to establish a link 

between PTRs and learning outcomes, a survey of primary schools in Karnataka 

found that the optimal PTR was between 10:1 and 20:1. The PTR in suburban 

Mumbai however is 36:1,  

4. The Times of India reported in October 2016, quoting data from the District 

Information System for Education (DISE) 2015-16; 18 schools in Mumbai’s 

suburbs were even found to have a PTR of 100:1. 

5. India has enrolled more children than ever before in secondary schools, but it is 

failing to teach them what they should be learning, according to an ongoing 

international study, funded by the University of Oxford, UK, India Spend 

reported on September 20, 2017.  

6. Funding cuts aren’t helping. As elementary education faces more cuts, test scores 

decline In an era when elementary education faces funding cuts, test scores 

decline as students progress from primary and upper primary (class three and 

five) to elementary education (class eight), our analysis showed. 

7. In Maharashtra the average mathematics and language scores for class three fell 

from 65% and 71% respectively, to 40% and 62% in class eight. It’s a similar 

picture in Karnataka where the transition from primary to elementary education 

produces a drop in attainment, with scores falling from an average of 74% and 

76% in mathematics and language in class three, to an average of 50% and 62% 

in class eight. 

Why is Karnataka doing better? 

 Across each class, students in Karnataka achieved higher average scores in maths and 

language than those in Maharashtra, the new data show. The class eight state average 

for maths in Karnataka was 50% compared to 40% across the border in Maharashtra. 

What factors are leading to Karnataka’s students scoring higher?  

If we took sector expenditure on education to be representative of a state government’s 

commitment to improving education standards and success in implementation, we 

would expect the education share of the Maharashtra state budget to be less than that of 

Karnataka’s. 
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When comparing the states against key education infrastructure markers and resource 

gaps, there is no clear cut reason why Maharashtra performs significantly worse than 

Karnataka. 

Both states have a comparable shortage of teachers, with Karnataka having 70% of the 

teachers it needs and Maharashtra 75%, according to a 2017 paper. Both states spend a 

comparable percentage of their education budgets on teacher training and teacher 

salaries: Maharashtra spends 72% on salaries, and Karnataka spends 79%, with 

Rajasthan allocating the most at 86%. Maharashtra and Karnataka both spend 0.4% and 

0.5% of their education budgets on training teachers. 

With similar expenditure allocations in both states and similar numbers of trained 

teachers (95% in Karnataka and 99% in Maharashtra), Maharashtra likely needs to 

focus on the quality of its education to narrow the gap in maths and language. 

8. Even India's Richest States Are Failing to Give Students More Than Basic 

Literacy |Tish Sanghera March 14, 2018 

while establishing trends in the NAS schools relative to other schools within the same 

district is informative, it is important to remember the variety of family, school, 

district, and design team factors that influence these scores. Research on student 

achievement has consistently found that individual family background variables 

dominate the effects of schools and teachers (Coleman et al., 1966; Jencks et al., 1972; 

Gamoran, 1987, 1992), and such effects are not controlled for when describing school-

level test scores. More specific information than districts typically collect or make 

available is necessary to understand the relative effects of these factors on student 

achievement. 

(https://www.rand.org/content/dam/rand/pubs/monograph_reports/MR1498/MR1498.c

hap6.pdf) 

9) In their article about the experience in Mexico, Felipe Martínez-Rizo and                    

Juana E. Silva-Guerrero not only reflect on international but also national LSAs. They 

describe how the national assessment with its initial formative purposes became a high-

stakes test that was used to rank schools and to evaluate individual teacher’s 

performance without appropriate consideration of the context of specific schools, 

classes and students. The authors discuss that changes which have sought to address 

these issues have included giving Mexico’s National Institute of Education Evaluation 
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(INEE) full autonomy and the creation of a new teacher assessment system. However, 

the authors argue that more time is needed before it is known whether or not these 

changes have led to a more appropriate use of results from LSAs.   

10) Mollie Tobin, Dita Nugroho and Petra Lietz seek to summarise the impact of LSAs 

on education policy. To this end, the authors synthesize evidence from two systematic 

reviews on the topic, one conducted across all economically developing countries 

worldwide and one conducted across all countries in the Asia-Pacific region. As 

reflected in the contributions to this special issue, results show that LSAs mainly 

impact curricular reforms and performance standards. The evidence also indicates that 

LSAs are used by governments for accountability purposes and as leverage for certain 

political priorities, although these purposes are far outweighed by the use of LSAs for 

the monitoring of education quality and equity. Finally, again as illustrated by 

examples from various countries in this special issue, the studies found that high 

quality of assessment programmes and integration into policy processes facilitated the 

impact of LSAs on education policy whereas weak assessment bodies as well as 

financial constraints and funding uncertainty hindered impact. 

https://www.tandfonline.com/doi/full/10.1080/02671522.2016.1225918 

11) NAS is carried out by the Educational Survey Division (ESD) of the NCERT. The 

design and implementation of NAS 2017 included in its ambit school leaders, teachers, 

and a network of officials at the cluster, block, DIET, State Council of Educational 

Research and Training (SCERT) and Directorates of Education in various states and 

union territories.16 Field investigators from outside the government education system 

were engaged to conduct the assessment, with preference given to DIET students. A 

monitoring team comprising observers from inter-ministerial departments was tasked 

with observing the implementation of the survey. 
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3. Analysis and Identifying low achieving areas under NAS & CSAS (2017-18 

& 2018-19) 

Few areas where students scored below 40% in Shimoga district are identified. They 

are provided in the annexure. The lists of areas are listed class wise and subject wise. 

Few areas which are listed are of general categories which are being collected from 

various assessments. The areas where our children performed very less is listed as 

below. The two classes 5
th

 and 7
th

 are taken in to consideration.  

Subject Class 5 Class 7 

First 

language 

Describing event  Using composition marks in a sentences 51% 

Writing informal letters 
Think logically, analyze and conclude after 

reading, write answers accordingly 

Thinking logically and arriving at 

conclusion (for textual) 
Able to answer/reason out after reading text 

Changing gender given in the 

sentence. 

Communicate naturally according to situations 

answer in writing after discussion 

 
Analyze, extend the local anecdotes, phrases and 

adages in writing. 

 
Listen, understand the excursion reports and answer 

for the questions. 

English 

Listen and comprehend simple 

stories 
Frames questions. 

Locate positions of Objects. Answers textual questions. 

Solve the simple riddles. 
Speaks about the importance of festivals or any 

other topic. 

Associate the parts of body with 

their functions. 
Writes two or three sentences on a given topic. 

Read the simple words Uses words expressing frequency of an action. 

Maths 

Solve day to day problems of 

multiplications, subtractions of 

decimals. 

Fractions- Concept & mathematical operations 

Use geometrical instruments easily Conversion from Base five to base ten 

Solve problems based on decimals 

with multiplication and subtraction 

Algebra- application of equations & formula to 

solve problems 

Science 

Transformation of Energy 
Geometrical shapes-Finding Area  Perimeter & 

Volume 

Organ systems  

States of Matter  
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Social 

Science 

Recognize longitude and latitude in 

globe. 

Analyzing Factors influencing atmosphere on 

Europe 

Analyze the problems and reasons 

of urban community. 
Analyzing the impact of  religious reformation. 

Analyze the problems and reasons 

of rural  community. 

Discuss factors, Problems, and solutions of the 

children 

Describe the personality of king 

Asoka. 

Describing educational system and impact of 

British education system  

Source: DIET Reports. 

4. Strategies for learning enhancement in identified areas. 

The analysis of these assessment findings has mirrored issues in the areas 

 

 Status of student learning 

 Schools’ academic status 

 Feedback to the teachers’ teaching learning processes. 

 Academic Status of the cluster, block and district.  

 Status of teacher education programmes and processes and related areas 

for improvisation. 

 Need areas for intense interventions at cluster level. 

 Need areas for Teacher education at block and district level. 

 

The study calls for action areas at different levels, being- 

Teacher level 

School level 

Cluster level 

Block level 

District level 

State level  

5.1 Teacher level: 

 Identify the linkages and common patterns (if any) between the less attained 

competencies within the subject and across the classes. 
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 Teachers are to be enabled to engage in reflective practices related to identifying 

the root cause for low attainment of competencies, fundamental competencies 

related to the low achieved ones, and the nuances of complexities associated there 

by. 

 Understanding the sequences inherent in the achievement of competencies. 

 Getting sensitized to challenges and opportunities of students, through having 

independent discussions with group of students who have successfully achieved 

the competencies as well as with those, who have challenges in achieving.  

 Drawing insights into the challenges faced by learners in the process of 

achievement of these competencies. Using appropriate tools for identifying 

challenges. 

 Teacher to design learning environment where students with less attained 

competencies would actively engage in the learning process and achieve them. 

 Design collaborative, peer learning, active learning, experiential learning 

strategies to proactively engage students in learning. 

 Ensure attainment of competencies through relevant tools and techniques. 

Documenting the insights and effects acquired through all these processes. 

 Shifting their perspectives from whole class approach to each child approach, so 

that every child could attain each competency and perform effectively in any 

assessment processes. 

Based on all these processes teachers would be able to draw insights into the 

development of strategies for achievement of competencies being achieved less. 

  

5.2 School Level:  

Feedback obtained from the analysis of data, obtained from different assessments 

conducted in the current and previous year should form the basis of School academic 

plan. 

 In this process, identification of correlation between the competencies less 

achieved across classes in each subject should be prepared,  
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 and plan should accommodate for integrated learning across subjects with 

processes that demand for collaboration between teachers and subjects should 

be designed and executed accordingly.  

 For this, well designed strategies to integrate activities of curricular, gardening, 

library, mid-day meals, and morning assembly be planned and implemented 

continuously. 

 Identify relevant resources in the community, organizations and neighborhood 

schools and network with them for mutual sharing, in order to achieve the 

competencies. 

 Head teacher to regularly supervise class room teaching learning processes and 

provide feedback so as to facilitate children learning outcomes. 

 Provide and create conducive sharing and learning platform for teachers, 

document insights drawn through such processes and integrate in the school 

academic plan. 

5.3   Cluster level: 

 Based on the analysis of data (of various standardised assessment processes) at 

the cluster level, the academic status of the cluster needed to be identified across 

various competencies and subjects.  

 Competencies that are less achieved and better achieved are to be identified. 

 Schools with better performance and less performing ones across subjects are to 

be identified. 

 Competencies less attained, and reasons for their lesser attainment are to be 

brainstormed and root causes must be identified.  

 Schools that have attained above the cluster average among the less attained 

competencies across subjects and those teachers are consulted for evolving 

strategies for better attainment across the cluster. 

 Competencies that require better understanding and more resources are to be 

listed and consolidated and support of the block is sought. 

 Create platforms for sharing of good classroom practices and strategies to 

replicate contextually. 
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 Identify teacher development need areas and consolidate and advocate for the 

respective teacher’s training, during planning of teacher training. 

 

5.4  Block level: 

 Based on the analysis of data (of various cluster analysis) at the block level, the 

academic status of the block needed to be identified, across various 

competencies and subjects.  

 Competencies at block level, that are less achieved and better achieved are to be 

identified. Clusters and schools with better performance and less performing 

ones across subjects must be identified. 

 Based on the consolidated list of underperformed competencies, appropriate 

strategies to strengthen those competencies are evolved and support to CRPs to 

do so at cluster level be extended. 

 Resources to improve competency attainment are to be listed, consolidated and 

provided with support to CRPs to mobilise them. 

 Necessary support to strengthening of CRCs as resource units. 

 Create platforms for sharing of good classroom practices and strategies to 

replicate contextually developed. 

 Studies for the sole purpose of identifying contextual reasons are carried out at 

block level so that contextual solutions could be evolved. 

 Specific Challenges in attainment of such competencies identified. 

 Identify teacher development need areas and consolidate and advocate for the 

respective teacher’s training, during planning of teacher training at DIETs. 

5.5 District level: 

 Based on the analysis of blocks’ analysis of the results, consolidationof the 

thrust areas for immediate action must be undertaken at district level. 

 Organize consultation meetings with teachers, resource persons and experts to 

identify the gap in the teacher made and the norm-based assessments. 

 Cull out the developmental needs of teachers. 

 Collate insights and learning from the process. 
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 Organize workshops and revisit the textbooks for understanding the exercise and 

assessment activities suggested in reference to the NAS & CSAS test items. 

 Develop suitable teacher support materials to undertake competency-based 

teaching learning processes. 

 Develop MRPs to provide onsite support to teachers accordingly. 

 Organize workshops to enable teachers to develop competency based- unit wise, 

subject wise, class wise test items.  

 Enable BRCos, CRPs, BRPs, ECos to be able to support and guide teachers to 

facilitate competency based teaching learning. 

 Identify crucial areas for influencing the policy decisions like, transforming 

exercise items in the text books from content oriented to competency orientation 

leading to achieving Los.  

5.5 State level policy and practice issues; 

The schools, teachers, Text book and examination system has given much importance 

to content rather than age based learning outcome. Thus both at national and state level 

revamping the content based teaching and testing is of almost important.  

 Aligning educational standards or LOs and student assessment in standards-

based systems, which are increasingly common across countries, governments 

set standards for student attainment, clearly defining the knowledge and skills 

students are expected to have attained at different stages of their education. The 

curriculum covers the objectives identified in standards, and student 

assessments focus on attainment of standards. The core logic of standards-based 

systems rests upon the alignment of these key elements. If the assessments do 

not well match the curriculum and the standards, then results have little value in 

judging how well students are learning and in diagnosing school or student 

needs. 

Hence, policy needs to give considerable attention to sound strategies to assess 

performance against age based Los or standards. Part of the strategy may consist 

of developing large-scale standardised tests - with a high degree of validity (i.e. 

the degree to which assessments and evaluations measure what they are 

intended to measure),  
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- reliability (i.e the consistency and stability of results across student populations)  

- and usability (i.e. how policy makers, school leaders and teachers make sense of and 

respond to assessment and evaluation results).  

 Another possible strategy is to develop teacher capacity in assessing against 

Los/standards, provide detailed guidelines on marking assessments and 

strengthen moderation processes between teachers and schools. 

External assessment refers to standardised examinations that are designed and 

marked outside individual schools and normally take the form of a written test. The 

major advantage of external assessment is its high reliability. It ensures that all students 

are assessed on the same tasks and that their results are measured by the same 

standards. Moreover, external assessment is usually conducted in supervised conditions 

which ensure that the work being assessed has actually been done by the student. 

 Less focus for summative (Marks oriented) assessment; Learning is natural for 

every being. This learning cannot be defined but can be conceived as a beautiful 

accident which occurs at some point of time. 

This accident occurs at much higher cognitive 

level in case of human beings. 

During the last few decades, concerns 

have been repeatedly raised about the 

deteriorating quality of elementary education. 

In a commitment of the nation to provide 

quality education to every child, Right to Education Act introduced CCE to ensure 

learning against the expected learning outcomes within the academic year with the 

required support systems in place. This required making provisions for appropriate 

infrastructure, curriculum, trained teachers, pedagogy, assessment, school/college 

working days, teaching hours along with empowering teachers and redressal of 

systemic issues including monitoring. Such provisions of child centered curriculum, 

teaching learning and assessment in a child friendly environment can ensure quality in 

education. There are many factors such as school/college and classroom environment, 

teacher pupil ratio, subject specific teachers, classroom processes and practices, 

assessment procedures and infrastructural aspects that contribute towards it. Each of 



DIET. SHIVAMOGGA  

 

DSERT  2020 

Page :22 
 

these being crucial towards quality improvement in education requires a conscious 

effort on every forum as only the synchronous effect of all can make a tangible 

difference towards quality attainment. 

Early years of schooling being the formative period of development, a child is 

too young to understand failure and it is unfair to hold him or her accountable for 

non-performance without putting all other pre requisites in 

place. Constant motivation and encouragement help children 

(even students of college) form a balanced personality, 

whereas, fear and humiliation demotivate and discourage 

them. It is the responsibility of the system including all 

stakeholders to ensure the essentials; be it quantitative 

(school/colleges, classrooms, teachers etc.,) or qualitative 

(curricular materials, classroom environment and processes etc.) 

measures in place so that each child receives quality elementary 

education without being harassed, humiliated or labeled.  

      Children face fear and anxiety if assessment (perceived as 

examination) is conducted in a manner that exposes them to 

punitive actions of labeling and humiliation. In this context, SBA 

was introduced as a mandatory requirement up to elementary stage 

under the RTE Act with the sole intent of reforming assessment 

with its prime purpose of improving children’s learning to help 

them progress leading to their overall development. But it is 

limited to elementary schools. Still in those schools SBA is not 

effectively implemented. There is no policy either from Central or state 

government in this arena. In case of higher education, SBA is not at all being 

considered.  

Although efforts during the last few decades helped improve the quantitative 

aspects; be it the number of school/colleges, classrooms, teachers, enrolment, etc., yet 

the progress made towards addressing and improving the qualitative aspects has not 

been satisfactory.  This is primarily because adequate attention has not been paid to the 
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teaching learning and assessment process in classrooms, which could be due to a 

limited understanding and a traditional perspective of viewing them in isolation.  

Learning and Assessment: Learning and assessment being intertwined cannot be 

segregated or viewed in isolation from each other; therefore addressing the two in 

isolation may not serve the purpose. So, before we delve into the process of SBA, it is 

important to recognize the nature of learning and assessment in order to understand 

how children learn at the elementary level, as this in turn will determine how they can 

be assessed during the teaching-learning process. Some important aspects related to 

learning and assessments are given below.  

Learning in schools is observed in different forms. Children learn many things 

at their own pace, interest, attitude etc., Learning is continuous and proceeds even after 

school hours. Students need to be facilitated for learning by providing required 

motivation and other support they expect. 

          Learning inside the classrooms, when qualitative - makes the process of learning 

more interesting and involving for the students. The more the interaction with the 

subject, teachers and peers the more will be the learning. Assessment of this learning is 

qualitative in nature. Qualitative assessment of children is formative and it gives a 

feedback of their progress. School based assessment has much focus on qualitative 

issues. This is certainly an indication of learning for students as well teachers’ efforts 

in promoting learning. Assessment for learning is in built in the classroom processes 

and is an indicative of quality of learning. This when carried out continuously 

promotes quality learning among students. 

          Most of the times students learning assessed in classrooms do not get any 

attention of parents and other stakeholders of education. People are crazy about 

measuring student achievement in terms of marks. For them marks scored at the 

terminal examination indicates the standard of learning. This is even supported by the 

Government also. We observe many times, the students who have performed well in 

summative examination, do not come out with such a distinction in selection 

examinations like NEET, JEE etc., This needs to be taken care of. Instead of focusing 

much on summative aspects if we were to provide qualitative inputs of learning, it 

would be more rewarding for students to achieve more and more. Thus focus on 
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summative achievement must also be reduced and formative assessment against 

attainment of Los must be focused.  

 Global initiatives: The economic and social climate of the globe is changing 

faster than ever. Through a series of 'global conversations' UN has put many 

goals/targets at the focal point of action for governments and citizens. Education 

is a key goal in the list of Sustainable Development Goals. With SDG 4, the 

international community has pledged to "ensure inclusive and equitable quality 

education and promote lifelong learning opportunities for all." The World 

Bank's World Development Report 2018 warns of a 'learning crisis' in global 

education.   

The report offers three policy recommendations:  

 assess learning, so that it becomes measurable goal;  

 make schools work for all children; and  

 Mobilize everyone who has stakes in learning. 

The Sustainable Development Goal for education (SDG 4) call for an increased 

focus on learning outcomes, with five of the ten targets highlighting learning skills and 

outcomes of children and adults. However, it is extremely difficult to monitor these 

educational developments and meet the targets because not all countries conduct 

national assessments or participate in regional and cross-national assessments of 

learning. This poses a significant challenge in providing initial information for SDG 4 

monitoring and reporting 

 

 

  



DIET. SHIVAMOGGA  

 

DSERT  2020 

 

Page :25 
 

ANNEXURES 
 

Class: 5
th

 standard 

Subject :Kannada 

No. Competency 

KAN 501 N¢zÀWÀl£É ¸À¤ßªÉÃ±À, PÀxÉ, PÀ«vÉUÉ ¸ÀÆPÀÛ ²gÉÆÃ£ÁªÉÄ ¤ÃqÀÄvÁÛgÉ 

KAN 506 ºÉÆ¸À ¥ÀzÀUÀ¼À CxÀð w½AiÀÄÄªÀgÀÄ  

KAN 510 N¢zÀ ¸Á»vÀåªÀ£ÀÄß CxÉÊð¹PÉÆAqÀÄ PÉÃ¼ÀÄªÀ ¥Éæ±ÉßUÉGvÀÛj¸ÀÄªÀgÀÄ 

Subject :Maths 

No. Competency 

MATHS 516 Identify multitise of a given numbers  

MATHS 519 Locate ¼, ½, ¾, on the number line  

MATHS 523 
Compare the objects of long length with short length & find the relation between 

them  

Class: 6
th 

standard 

Subject :Kannada 

 No. Competency 

KAN 620 ¥ÀoÀå ªÀ¸ÀÄÛ«£À°è «µÀAiÀÄUÀ¼À£ÀÄß ¸ÀjAiÀiÁzÀPÀæªÀiÁ£ÀÄUÀvÀªÁVºÉÆA¢¹ §gÉAiÀÄÄªÀgÀÄ 

 

Subject :English 

No. competency 

ENG  607 Identifies the term of the ongoing actions       

ENG 627 arranges the words in an alphabetical  order 

 

Subject :Maths 

No. competency 

MATHS 602 LzÀÄ (5) CAQUÀ¼À ¸ÀASÉåUÀ¼À£ÀÄß KjPÉ / E½PÉ PÀæªÀÄzÀ°èeÉÆÃr¸ÀÄªÀgÀÄ. 

MATHS 610 
zÀvÀÛ ¥ÀÇtð ¸ÀASÉåUÀ½UÉ ¸ÀASÉåUÀ¼À ªÉÄÃ°£À UÀÄt®PÀëtUÀ¼À£ÀÄß C£Àé¬Ä¸ÀÄªÀgÀÄ 
(UÀÄgÀÄw¸ÀÄªÀgÀÄ) [¥ÀjªÀvÀð¤ÃAiÀÄ, ¸ÀºÀªÀvÀð¤ÃAiÀÄ, «¨sÁdPÀ ¤AiÀÄªÀÄ] 

MATHS 623 PÉÆnÖgÀÄªÀ ¸ÀASÉåUÀ¼À ªÉÆvÀÛ, ªÀåvÁå¸À ªÀÄvÀÄÛUÀÄt®§ÞªÀ£ÀÄßCAzÁf¸ÀÄªÀgÀÄ. 

Subject :Science 

No. Competency/Concept 

SCI608 Gives the examples for the animal and plant fiber 

SCI612 Groups the objects based on the types of material theyare made of 

SCI619 Describes the ways of changing the shape/size 

SCI623 Identifies flowering and non-flowering plants 
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Class: 6 Subject :Social Science 

No. Concept 

SS618  UÀÄ¥ÀÛgÀ ¸ÁzsÀ£ÉAiÀÄ §UÉÎ ¸Àäj¹PÉÆ¼ÀÄîªÀgÀÄ 

 

Class: 7 

Subject :Kannada 

 No. Competency 

KAN709  ¥ÀjavÀ ¥ÀoÁåA±ÀzÀ°è£À KPÉ? JA§ ¥Àæ±ÉßUÉGvÀÛj¸ÀÄªÀgÀÄ. 

Subject :English 

No. Competency 

ENG709 Engages in informal conversation 

ENG710 Engages in informal conversation 

Subject :Maths 

No. competency/Concept 

MATH 704 ¤vÀåfÃªÀ£ÀzÀ°è£ÀzÀ±ÀªÀiÁA±À ¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß ©r¸ÀÄªÀgÀÄ 

MATH 710 
¥ÀÆuÁðAPÀUÀ¼À ¥ÀjªÀvÀð¤ÃAiÀÄ, ¸ÀºÀªÀvÀð¤ÃAiÀÄ ªÀÄvÀÄÛ «vÀgÀuÁ UÀÄtUÀ¼À£ÀÄß ªÀÄÆ® 
QæAiÉÄUÉC£Àé¬Ä¸ÀÄªÀgÀÄ. 

MATH 713 
zÀvÀÛ ©ü£ÀßgÁ²AiÀÄ ªÀÅvÀÌøªÀÄªÀ£ÀÄß §gÉAiÀÄÄªÀgÀÄ. 

MATH 714 
©ü£ÀßgÁ²UÀ¼À ¨sÁUÁPÁgÀ ªÀÄvÀÄÛUÀÄuÁPÁgÀPÉÌ ¸ÀA§A¢ü¹zÀ ºÉÃ½PÉAiÀÄ ¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß 
©r¸ÀÄªÀgÀÄ. 

MATH 717 
zÀ±ÀªÀiÁA±ÀUÀ¼À ¨sÁUÁPÁgÀ, UÀÄuÁPÁgÀPÉÌ ¸ÀA§A¢ü¹zÀ ¤vÀåfÃªÀ£ÀzÀ ¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß 
©r¸ÀÄªÀgÀÄ. 

Subject :Science 

 No. Learning outcome/Concept 

SCI 709 
Interprets velocity time graph of an object moving in non 

uniform motion  

SCI711 
Interprets velocity time graph of an object moving in non 

uniform motion 

SCI723 Lists the uses of acid bases and salts 

 

Class 8
th

 

Subject : Kannada, 

No. competency 

KAN811 
PÉÆnÖgÀÄªÀ ¥Àæ§AzsÀªÀ£ÀÄß N¢ CxÉÊð¹PÉÆAqÀÄ ¸ÀgÀ¼À ªÁPÀåUÀ¼À°è 
C©üªÀåPÀÛ¥Àr¸ÀÄªÀgÀÄ. 

KAN814 
£ÀÄrUÀlÄÖ, £ÁtÄÚrUÀ¼À CxÀðªÀ£ÀÄß UÀæ»¹ C©üªÀåQÛ¸ÀÄªÀgÀÄ. 
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Subject :Maths 

No. Learning outcome/Concept 

MATH805 
zÉÊ£ÀA¢£À ¸ÀªÀÄ¸ÉåUÀ¼À°è ¸ÀÄvÀÛ¼ÀvÉ ªÀÄvÀÄÛ «¹ÛÃtðzÀ ¥ÀjPÀ®à£ÉUÀ¼À£ÀÄß 
C£Àé¬Ä¸ÀÄªÀgÀÄ 

MATH807 PÉÆnÖgÀÄªÀ ªÀiÁAiÀiÁZËPÀzÀ°è SÁ° eÁUÀªÀ£ÀÄßvÀÄA§ÄªÀgÀÄ 

MATH827 AiÀÄÆQèqï£ÀDzsÁgÀ ¥ÀæweÉÕUÀ¼À£ÀÄß UÀÄgÀÄw¸ÀÄªÀgÀÄ. 

MATH830 
wæ̈ sÀÄdzÀ M¼ÀPÉÆÃ£ÀUÀ¼À ªÉÄÃ°£À ¸ÀªÀÄ¸ÉåAiÀÄ£ÀÄß ©r¸ÀÄªÀgÀÄ. 

Subject : Science 

 No. Learning outcome/Concept 

SCI809 Calculates the mass of Deuterium 

SCI810 
Calculates the percentage mass of the elements present in a  given 

compound 

SCI812 
Analyses the movement of atoms form of different 

concentrations and indicates the type of transport 

SCI814 
Gives reasons for adding human to mamalian class and 

primate order by classification 

SCI816 
Analyses the symptoms and preventive measures to identify 

the disease 

SCI819 Calculates the speed and velocity to arrive at a conclusion. 

SCI823 Identifies the units of physical quantisers 

SCI826 
Identifies the allotropic of carbon by on the basis of 

crystalline nature. 

Subject : Social Science 

No. Learning outcome/Concept 

SS807 
Analyzes how the Roman Civilization contributed to the 

development of Science 

SS813 Explains the formation of different types of rocks. 

SS814 Distinguishes between different types of rocks. 

SS822 Analyzes the importance of studying Political Science 

SS826 Explains the importance of deversity in a society. 

SS828 
Analyzes how the study of Economic helps in redressing basic 

economic problems 
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CLASS:- 9 

Subject : Kannada 

No. competency 

KAN919 zÉÊ£ÀA¢£À fÃªÀ£ÀzÀ°èMAzÀÄPÁAiÀÄðPÀæªÀÄzÀ ªÀgÀ¢ ªÀiÁqÀÄªÀÅzÀ£ÀÄß w½AiÀÄÄªÀgÀÄ 

KAN922 vÁªÀÅN¢zÀPÀxÉAiÀÄ°è£À ¸ÁgÁA±ÀCjvÀÄ. ¥ÀæwQæAiÉÄ ¤ÃqÀÄªÀgÀÄ 

Subject : English 

 No. competency 

ENG901 Can arrange words in direction 

ENG913 Can ask a relevant question based on the poster 

ENG916  Can identify appropriate adjectives from the given sentences 

ENG918  Can identify appropriate synonyms that can be used in a sentence 

ENG926  Applies correct gender in framing new sentences 

ENG927 Can arrange words in direction 

ENG928  Uses appropriate punctuation in a poem/rhyme 

ENG930  Solves word puzzles 

Subject :Maths 

No. Learning outcome/Concept 

MATH911 AiÀÄÆQèqï£À ¤AiÀÄªÀÄUÀ¼À£ÀÄß £É£À¦¹PÉÆ¼ÀÄîªÀgÀÄ. 

MATH914 ¥ÀæªÉÄÃAiÀÄUÀ¼À£ÀÄß §¼À¹ ¸ÀªÀÄ¸ÉåUÉ ¥ÀjºÁgÀPÀAqÀÄ»rAiÀÄ®Ä w½AiÀÄÄªÀgÀÄ. 

MATH919 ¥ÀæªÉÄÃAiÀÄPÉÌ ¸ÀA§AzsÀ¥ÀlÖ ¯ÉPÀÌ ©r¸À®Ä w½AiÀÄÄªÀgÀÄ. 

MATH925 wæ¨sÀÄdzÀ ªÀÄzsÀå©AzÀÄ ¥ÀæªÉÄÃAiÀÄªÀ£ÀÄß §¼À¹ ¸ÀªÀÄ¸ÉåUÉ ¥ÀjºÁgÀ w½AiÀÄÄªÀgÀÄ. 

MATH930 

 

¸ÀªÀiÁAvÀgÀZÀvÀÄ¨sÀÄðdzÀ PÀtðUÀ¼ÀÄ ¸ÀªÀÄªÁzÁUÀCzÀÄMAzÀÄDAiÀÄvÀªÁUÀÄªÀÅzÀÄJAzÀÄ 
w½AiÀÄÄªÀgÀÄ 

Subject : Science 

 No. Learning outcome/Concept 

SCI902 Differentiates between the homogenous and heterogeneousmixture. 

SCI906 Identifies the function of a stated part of a flower. 

SCI909 
Reasons the cooling effect after evaporation in different 

situations. 

SCI911 Distinguishes between solutions and suspensions. 

SCI914 
Identifies the sequence or processes for separating a given 

Mixture 

SCI916 Distinguishes between prokaryotic and eukaryotic cell. 

SCI917 Reasons the change in a cell when kept in different type of 
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Solutions 

SCI918 Explains the function of cell organelles. 

SCI919 
Differentiates types of muscular tissue based on their 

Characteristics 

SCI921 Differentiates the epithelial tissue based on shape. 

SCI922 Identifies the plant tissue on the basis of cell wall. 

SCI923 Differentiates speed and velocity. 

Subject : Social Science 

 No. Learning outcome/Concept 

SS907 
Lists the contributions of the different dynasties of Medieval 

India. 

SS909 
Differentiates between the different philosophies of Indian 

religious reformers 

SS916  Justifies the importance of family 

 

Class: 10 

Subject : Kannada 

No. Competency 

KAN0123. UÀzÀå¨sÁUÀzÀ°è §A¢gÀÄªÀ ¸ÁªÀiÁ£ÀåCªÀåAiÀÄªÀ£ÀÄßUÀÄgÀÄw¸ÀÄªÀÅzÀÄ. 

Subject : English 

No. Competency 

ENG0104  Answers simple questions based on a biography 

ENG0105  Completes the mind map given on the basis of a biography 

ENG0106  Identifies the central theme of the poem 

ENG0110  Completes an incomplete conversation/dialogue 

ENG0112  Completes an incomplete conversation/dialogue 

ENG0114  Interprets the main idea of the letter 

ENG0116  Infers specific details from the letter. 

ENG0124  Converts sentences from active to passive voice 

ENG0125  Uses appropriate prefix to form opposite words 

ENG0126  Identifies the appropriate homophones from a given set 

ENG0127  Replaces select words in a sentence with the appropriate synonyms 

 

Subject :Maths 

No. Learning outcome/Concept 

MATH0103 Solves word problems based on sum of an A.P. 

MATH0106 Knows the meaning of the basic proportionality theorem 
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MATH0113  Given the equation of one line, selects a line parallel to it 

MATH0114 Solves a word problem using linear equations in twounknowns 

MATH0116 
Uses the relationship between radius and tangent at the point 

of contact to find relationships between angles 

MATH0117 

 

Applies the fact that tangents from an external point to a 

circle are equal in length 

MATH0118 Uses proportion to find the area of a given sector of a circle 

MATH0120  Solves word problems based on area of sector and circle 

MATH0123.  Justifies a construction 

MATH0124.  Knows Pythagoras' theorem 

MATH0126 Understands the meaning of a point of trisection. 

MATH0128 Understands the process to find the HCF by Euclid's division 

Lemma 

 

Subject : Science 

 Learning outcome/Concept 

SCI0112 Relates the properties of metals with its applications. 

SCI0116 Explains the function of various components in digestivesystem 

SCI0121 
Explains the coordination in plants like response to stimulus and 

movement due to growth. 

SCI0127 
Recognizes the rules for the working of electric motor & 

generator. 

 

Subject : Social Science 

 No. Learning outcome/Concept 

SS0111 
Identifies the European settlements in India from 1510-1674 in an outline 

map of India 

SS0115 Analyzes the reasons for the first war of independence 
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